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1.0 Our School Vision

At Avonwood we see it as our moral imperative for all children, regardless of background, to achieve their very best.
Our children all read classic literature, study modern foreign languages, experience the science of dissecting
organs and even learn a new musical instrument every year as a right, not a privilege. These high expectations enable
us to develop and deliver a curriculum rich in carefully sequenced and embedded powerful knowledge. We expect
teachers to deliver lessons with that fulfil this expectation whilst living up to our ambition of inspiring wonder and

intellectual curiosity.

Our curriculum is at the centre of every education decision we take at Avonwood. We do not see the curriculum as a
finished product, far from it. On a weekly, termly and annual basis we review plans, consider our intent and make sure
we deliver the very best academic and enrichment diet to our children. All curriculum areas have a subject lead that

is responsible for the design, implementation and ongoing monitoring and evaluation of this area.

Avonwood has moved away from tokenistic topics towards knowledge rich experiences in discrete subjects, with
deliberate cross curricular links only when appropriate. For example, in Year 2 we teach the Great Fire of London when
children have already learnt in Geography where London is and its status within the United Kingdom. The awe and
wonder of learning continues to characterise the Avonwood curriculum but in a purposeful, sequenced and deliberate

manner.

If ‘powerful knowledge’ is the head of our school, then reading for pleasure and progress is its heart. Our school
environment and curriculum crystallises reading for pleasure as a valued and purposeful part of our curriculum. We
agree with the view of Thompson (2020) when she states the importance of becoming a reader who teaches and a
teacher who reads is a pedagogy with far reaching consequences. Reading progression is carefully mapped to provide
opportunities for exposure to a wide variety of genres, authors of different backgrounds and a mixture of classic and
contemporary texts. Every afternoon we 'Drop Everything and Read' where we share a high-quality text as a class. We

wholeheartedly believe reading is the golden key to unlocking the potential of every child’s success.

We are honoured to be the only United Nations Earth Charter Primary School in Europe. We believe it is vital that all
children have an understanding of their responsibility as global citizens, and our eight Earth Charter principles are
referenced throughout our curriculum and daily life. From the importance of peace and respect for all living creatures
through to the consideration of the past and future of our planet, this ethos gives our Avonwood curriculum a very
current and relevant perspective that all stakeholders within our community hold strong. This runs deep within our

"Avonwood DNA" and is optimised by our school mantra... it starts with one!
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1.1 How Our Whole School Vision Links with Oracy

At Avonwood, we strive to ensure all pupils are equipped with the skills that they need to be able to use their voice
for success in school and in their future life. Having high expectations and a consistent approach to how children
learn both through and to talk ensures that children are given the best possible foundation for their communication
and language skills.

Across the school, we incorporate the teaching of oracy skills within our curriculum. We follow the Voice 21 school
benchmarks, oracy framework and use core talk tactics and techniques to ensure that every voice is valued. Through
developing speaking and listening skills, all children and young people, regardless of their background, are provided
with access to high quality oracy education enabling them to develop the communication skills and confidence
necessary to thrive in the 21st Century.

Aims:

The overarching aim for oracy is to cultivate a comprehensive set of communication skills that significantly enhance
student engagement in learning, leading to improved academic outcomes. By fostering wellbeing and confidence,
oracy supports students through key transitions and boosts their future employability. It equips them with the
necessary tools to actively participate and thrive in democratic and civic life, while also promoting social equity by
ensuring that all students have the opportunity to develop their voice and be heard.
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Has an School keaders value oracy as an integral part of how their schoal
" provides an effective education, They can articulate clear aims for
ambitious oracy which guide decision-rmaking, allocation of resources and
vision for planning. As a result, everybody in the school community shares in,
understands their contribution 1o, and & mothatad by, fulfilling the
oracy wigion,

Thie school maximizes opportunities foe oracy for all students;
Builds a students use their voices in meaningful contesxts in and beyond the
culture of classroom, Across the school community, oracy s nurtured by
evaryray intaractions and is visibla, showeased and celabrated
oracy throughout schoal life,

Has a Thie schoal’s curriculum is intenticnally dasigned 10 develop students’

AL e[ 1Y PR oracy knowledge and skils, As students move through schoal, the
id N Curriculum provides new challenges and opportunities for oracy

wide-ranging which build on pravious learning, As a resull, studants ara taught

(T (1] (1T I it engiags in & range of different types of talk, varying the

for oracy context and audience.

" School leaders considar how oracy can deapen and enhance
HECGQI’IISIN students” krowledge and understanding acress subjacts, contaxts
oracy as and phases, fostering common and domain-specific approaches to
central to learning through talk, As a result, classroom talk is used skilffully 10

) deavelop students” thinking and undearstanding,
learning

School leaders proactively seek information to support
| ERETH 1) f: 0] (29 thedr understanding of the effectiveness of oracy provision

z and its imgact on studants, This information is wed o re-
for the impact fine and improve the school's approach 1o developing cracy,
of oracy
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2.0 Subject Intent, Implementation & Impact

2.1 Subject Intent

At Avonwood Primary School, we believe spoken language to be fundamental to the achievement of our pupils. We
see oracy (the ability to articulate ideas, develop understanding and engage with others through spoken language)
as a powerful tool for learning and believe that by teaching students to become more effective speakers and
listeners, we will be empowering them to not only understand themselves but also each other and the world around
them.

To ensure that we are teaching oracy skills across the curriculum and providing our children with a range of oracy
opportunities, including a variety of audiences, we have partnered with Voice 21 (a charity which aims to improve
the teaching of oracy in schools) and United Learning. We are working to develop a high-quality oracy education for
Avonwood which will enable students to learn through talk and to talk.

Vision

At Avonwood, we view oracy as a tool to deepen and enhance children’s knowledge and understanding across
subjects, using a consistent approach across the key stages. We aim to build a shared culture of oracy which
maximises opportunities for our pupils to use their voices in meaningful contexts in and beyond the classroom. Our
children are encouraged to explore ideas through talk; to challenge each other’s opinions; and to develop their own
reasoned arguments, as well as talking in full sentences with a clear and confident voice.

We aim to ensure that teachers and leaders are equipped with the skills to develop oracy for teaching and learning,
to plan for talk across the curriculum and to elevate speaking beyond the classroom. This will, in turn, enable
children to improve their levels of oracy so that all pupils are able to communicate effectively in front of any type of
audience, therefore developing confidence, spoken language and written outcomes across and beyond the
curriculum.

Rationale

Across the country, many pupils start early school life without the oracy skills relevant for their age. Therefore, from
the very outset of primary school, we strive to develop spoken language skills through the taught curriculum, the
hidden curriculum, playtimes and lunchtimes, extra-curricular activities and the whole ethos of the school.

Oracy is essential for boosting students’ academic confidence across subjects. Having an oracy-rich classroom where
students are given the space to explore their ideas with their peers can make them feel more confident in their own
ideas as well as their academic performance.

Since oracy helps pupils learn both to talk and through talk, it allows pupils to gain the knowledge and confidence
that they need to be able to use a range of talk types in various contexts. It also helps pupils on a cognitive level; by
discussing topics and ideas that they are learning about and by hearing and engaging with the ideas and opinions of
their peers, children can deepen their understanding across all subjects and phases. Research has shown that
“spending more class time on meaningful dialogue that encourages pupils to reason, discuss, speculate, argue and
explain, rather than simply give the expected answers, can boost primary pupils’ Maths, Science and English results.”
(Education Endowment Foundation, 2017).

As a staff, we foster respectful and productive relationships amongst ourselves and with our pupils, their parents and
carers, and with the wider community. We place a high priority on supporting the development of good speaking
and listening skills amongst all our pupils.
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2.2 Subject Implementation

The Oracy Framework — the purpose of talk

Oracy is central to all learning and by using the Oracy Framework (provided by Voice 21), we can address the four key strands which enable successful discussion, inspiring
speech and effective communication.

Our curriculum is intentionally designed to develop and cascade oracy knowledge and skills. As our children move through Avonwood, our curriculum provides new
challenges and opportunities to build upon previous oracy learning. We have therefore worked carefully to adapt the Voice 21 resources to ensure that they are used
effectively for our school. By the end of an academic year, each year group will have spent time familiarising themselves with the four key strands in the order that we have
chosen as a school: Physical; Social and Emotional; Linguistic; and Cognitive.
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‘Working with ofhers

Lancing or managing inberacbons
Turmn-taking

Vocabulary P — Lisiening & responding

Listening activedy & respanding
Voice appropnately

Paoe of speach Language

% il Confidence in speaking

Clarity of pronunciation He I
L 5ol assurardoe

Voice projectian Livediness & fair

Bady language Fhetorical techmigues ALdiEnce AWaArenEss

Giesture & poshre Nnques: such as metaphor : »  Taking accownt of level of understanding
Farial expression & eye comant hu & af the audience

Use of different groupings to structure talk

When carefully planned and executed, discussion is a powerful tool for learning. During a discussion, students are actively involved in the development of their own
knowledge and must constantly re-evaluate their position in relation to others. At Avonwood, we ensure that opportunities for talk are regular, purposeful, appropriately
pitched and thoroughly planned to ensure that children are well prepared to meet expectations. Through using a variety of group protocols, we ensure that everyone in the
group has the chance to have their say.
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Groupings Pair Fishbowl

. . Similar to an onion, but the
DlﬁBlrﬂnt groupings support Talk to 2 partner people in the inner circle face each
different types of talk other while the people on the
outer circle obssrve the innar
circle's discussion.

Trios
Talk with two othar paople. Altarnatively, talk
1o a partner while a third parson listens in and
summarnsas or critiques the discussion. Or
two paople talk and tha third listens in o
summarise and eritique the discussion.

Circle Nest

Groups of six or more paople face Stand apart from each other and
each othéar in a circla. You can step i i
insida the circla, one at a tima, to Whisper Your ees o yourself

speak to the whale group. Onion

Farm an inner circle and an owter
circle. If you're in the inner circle
Trauerse stand back to back, facing a
pariner on the outer circle. Speak
o a naw partner by rotating the
inmar or outer circle.

Stand in two parallal lines opposite a
partner. Changa partnars by moving ana
persan down to the other end of the line.

Use of talk tactics to scaffold talk

We establish and model ambitious and challenging norms for talk, ensuring that children understand the expectations for talk within our classrooms. Talk Tactics are used
in lessons to encourage pupils to think strategically about their contributions to group talk. Providing pupils with roles to play in discussions helps to manage talk and
encourages the development of certain speaking and listening skills. This is further supported by the use of sentence stems and key vocabulary in lessons. Our graduated
approach to introducing the sentence stems means that children have the opportunity to consolidate from previous years.



Talking Roles -Illll
7

Voice 21

N7\

Instigator _ Builder Challenger
The person who starts the discussion Develops, adds to or runs with an idea Disagrees with or presents an alternative
Will say: Wil say: argument
“I would like to start by saying.." “| agree and I'd like to add...” Will say:
“ '.hfnk the first thing we should conssder “Linking 10 your point..." “That's true, bul have you considered...”
is... , ‘Bullding on that idea " “You mentioned X but what about.
“To begin with let's talk about. * "l hear what you'ra saying. but. .~

Clarifier Prober Summariser
Makes things clearer and simplifies ideas Digs deeper into the argument, asks for evidence Presents reflecticns on the discussion. May
by asking questons or justification of ideas offer a conclusion or balanced assessment
Will say: Wil say: of the main points
“What do you mean when you say. " ‘What evidence do you have to support that?” Will say:
“Could you tell me more about...” *How does that support your argument?” "Overall, the main points covered were. .~
“Does that mean that. ' "How did you come to that conciusion?” “In summary..."

“From today's discussion, it's ciear that
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Oracy across the curriculum

We aim to develop and encourage fluent speakers, who can confidently articulate their ideas in a wide range of
situations. Pupils should have a range of planned oracy experiences across all subjects (this is not an exhaustive list):

e drama;

e talk partners;

e listening to stories;

e reading lessons;

e preparation for writing;

e visiting speakers;

e giving and receiving instructions;
e paired/collaborative work;

e problem solving in maths;

e presentation of learning;

e peer collaboration across year groups.

It should also be recognised that there are opportunities for children to develop their oracy skills outside of the
curriculum which include (but are not limited to) the following:

e assemblies, including class assemblies;

e student leadership roles;

e school council, eco-council and other pupil voice activities;

e end of unit showcase events to parents/carers;

e extra-curricular and year group productions (Christmas and Year 6 end of year productions;
e school trips;

® music events.

PAGE 12



2.3 Subject Impact

We value oracy as an integral part of children’s education. At Avonwood, we also believe the benefits of oracy skills
go far beyond academic achievement and employability; they boost a range of social, emotional, and interpersonal
skills, including self-confidence, self-awareness, resilience, and empathy.

A successful oracy curriculum at Avonwood will:

Increase enjoyment of learning — learning is rich and enjoyable when students bring their own voices and
experiences to school life.

Improve academic outcomes — developing learners who think critically, reason together and have a wide
vocabulary to express their knowledge and understanding.

Foster wellbeing and confidence — empowering children to build successful relationships and understand
that their voice has a value.

Support transitions and enhance employability — oracy helps students flourish in further education and
employment.

By the time that our children leave Avonwood Primary School, we want them to be able to possess the oracy skills to
support them in their next stage of education. Oracy at Avonwood will enable our children to develop and embed a
variety of speaking and listening skills:

speaking with confidence, clarity and fluency;
recognising the value of listening;
being confident in the value of their own opinions and being able to express them to others;

adapting their use of language for a range of different purposes and audiences, including using Standard
English;

sustaining a logical argument and responding to others appropriately;

concentrating, interpreting, and responding appropriately to a wide range of listening experiences;
being open-minded, valuing the contribution of others and taking account of their views;
appreciating the diversity of languages, dialects and accents in the school;

sharing their learning in an engaging, informative way through formal presentations.
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3.0 Sequencing of the Avonwood Oracy Curriculum

3.1 Whole School Overview: The Four Strands of Oracy

This framework of skills will be taught, practised and assessed in all areas of the curriculum, using age-appropriate
objectives.

The Oracy Framework isolates the key components of spoken communication, breaking them into four different
areas: linguistic, physical, cognitive and social & emotional.

Volce I Vocabulary

Appropriate vocabulary choice

Tonal vaniation
Clarity of pronuncintion |
Voico projoction Language

ﬂ»_«:](kln'_d'
Body language CERITEEY

Gesture & posture
Facial expression & eye conact Rhetorical techniques

Ahatoncs NgUes such as metaphor
humour c

Working with others

= Guidng or managing IMeractons
- Tum-isking

Listening & responding

- Listening aclivety & responcing
appropriatedy

Confidence In speaking

Sedf assurance
Livoiingss & Roir

Audlance awareness

rining kises & o - Taking account of level of undarstanding
o of the sudencs
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3.2 Whole School Overview - Talk Tactics Progression

N
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A Talk Tactic Progression Map has been created to ensure there is a progression of skills that are being consolidated and built upon throughout the school.

Year group Talk Tactics Sentence stems
EYFS | think...”
¥, and.. "
1 disagraa Decauss. "
Instigate Fakl Lratbemygn
Yaar 9 =1 thirk.."
¥, and..”
“l disagraa Decause ..~
1 e Decalss. "
T main Shings W Spake about Soday wars. ..
InsSgate (LA ] L= T g Ise
Yaar 2 I think...”
“¥as, and...” “Buiding on X's idaa.. "
“l disagraa Decauss. ..”
“l agran Decauss...”
Hark “Tr main Tings wa spoke about today ware..”
Symemarise P Y Wy o yau Think. "
InsSgate sl Chaleon o B0 ar you saying...”
Yaar 3 = “1 winiakd Mios to stant by soying...”
“Bulding on XS e "l agres and would ke o add.. "
“l disagrea becauss. ..” “To chalenga you X, 15hink...”
T Main Things wa spoka about today warn...”
Imafigate Eylld Challenge Sememarise Probs (luritfy Wy o yau Think. "
“50 ara you spdng..." “Doas that msan...”
Yoar 4 “1 winiakd Mioa to start by soying...”
- “Bulding on X's idea .l agres and would ike o 2dd..”
t% “1 disagraa because " “To chalenga you X, 1 think...”
“Our discussion tocusad of... "B L we Niove Tlked abous.. "
Challenge [ i Clarit “Wihy g o think...™ “Can you provicks an sdamphs...”
g Feild i Probe o “B0 ara you sying....” “Does that msan...”
Yaar 5 =1 wouikd M b0 Start by saying. ..~ “VWha havsen't yat taked about...”
“Buiding on X's idea "l agree and would ike o add.. "
I disagras Decause " “To chalenga you X, 1 think...”
“Our discussion tocusad of... "B L we Niove Tlked abous.. "
lnsfigate Bild Challenge Comemarise Probs iy =Wy dho o think. ™ “Can you proside an aamphs. .~
“50 ara you spdng..." “Doas that msan...”
Yaar B =1 wioukd Ha b0 start by saying. .. “VWha haser't yat taked about. "
- “Building on s e "] agres and would Bke 1o add. " XS ided rmads ma think...”
t% “l disagrea becauss. .." “To chalanga you X, 1Think...” 1 undarstand your point of view bt
hive o Thowsgh? abois. "
Imdfigati Brild Challenge Somemarise Probs (larify "Our discussicn focusad on... *5a tor wa havi toikeed dbout...” “Tre main points mised
".l."'rr.n;a o think. " “Can you provicks an sxampks...” What evidenca da you haea o
sunnat X dea?"
“B0 a6 you S24ng..." “Dodas that maan...” “Can you clarty what you mean?
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4.0 Oracy Resources

4.1 Discussion Guidelines

All classrooms follow the discussion guidelines to ensure that speaking and listening skills are at the heart of our
practice.

Discussion
Guidelines

We give proof of listening

>
=

We respect others’ ideas

We build, challenge, summarise, clarify, ’

and probe each other’s ideas
ly

We are prepared to change our mind

<

S
We invite others into our discussion \\(

We try to reach a shared agreement
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4.2 Talk Tactics

Children are encouraged to use 'Talk Tactics' to support them in developing their oracy skills across the curriculum.

EYFS Talk Tactics for teach modelling:

Teacher Talk Tactics for early language development

Invite: X would you like
to go first?

N ' ™\
Instigate Build
e oen e (e

new line of inquiry

EE Ithink
EE Let's begin with ____

EE | have a great idea, I'll
go first

Invite: Can anyone
add to that?

an idea

(¢ X's idea made me think

LE I'd like to know more
about

EE Yes,and

-

N ' N
Stretch Speculate
Add more detail; Encourage creative
use more complex or abstract thinking
language or and consideration of
introduce new ideas alternative viewpaoints

€E Yes,its___, you
could even say it's

L€ That's right, its
because

LL Yes, it'sa

£ £ | wonder what would
happen if ?

&£ Perhaps
€L Do you think ____?

KS1 and KS2 Talk Tactics:

il
voice 21

Clarify Challenge
Ask questions to Disagree or present
make things clearer an alternative
and check your argument
understanding
Do you mean that ___? | don't think
| think you are saying You said but what
S about 7
So, what you're saying | disagree with
is
Invite: Do you have any questions Invite: Does anyone disagree
about X? with X7
Suggest Encourage
Support thinking Offer praise to
and problem encourage and
solving by guiding motivate
next steps

What if we tried

You did such a good

next? job of , now let’s
think about

Have you thought

about You really made me ___

Let's give atry

Your use of was

Invite: Can you tell me Invite: Wha u wonder Invite: What do you think Invite: What do you like about
more about 7 : we should try? what X did/ said?
" - -. i "
Instigate Build Challenge
Prasant o idis o opsn up Durwiding, add 1o oF & s oF Pl o
& i linnd of inecpainy bt of an e aliwmaiie angamen

EE | would like o =tart by saying
kE I think ____
EE We haven't yet talked abaut ___

&6 Buiking on X idea
Kk | agree and would like toadd
EL X' idea made me think

k| disagres because
Ef Tochallenge you X, [ think ___

bE | inderstand your paint of view,
burt have you thought about 7

T

Summarise
ity and Fecap thi
e it

EE So far we have talked about

£k The main paints raised today
wers

EE Our discussion focused on

Probe

Digy choigear, ark fiosr v ickaniod
of pegiifcation of idaes
£ Why do you think ___7

EE What evidence do you have 1o
suppart X idea?

b Could you provide an example?

Clarify

Asking cuestions 10 make
ihirgs clisarer and crack

your understarding

£k S0 are yousaying 7
bk Doss that mean 7

ki Can you clarify what you mean
by_ 7
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4.3 An Example of Oracy Specific Praise in the Classroom

When offering our pupils verbal feedback and praise in the classroom, we consider each strand of the Oracy
Framework and its objectives to ensure that oracy skills are fully embedded into our classrooms. An example of how
we may praise children for their use of one of the four strands can be seen below.

Physical

Linguistic

@ Cognitive

It really helpad ma

ta understand your

‘fou néfared great Tha axampla you “""""‘:"“’"I "'; thinking when you

reagons for your gave was particularly plnmhlnﬂm uged firgtly, then,
idBas. powerful bacause.., finally.

Social & Emotional
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5.0 Roles and Responsibilities

5.1 Class Teacher

It is the teachers’ role to be aware of and follow the guidance contained within this policy. They should seek advice
from the subject leader if they are unsure of knowledge content or how best to tackle a unit of work. All teachers
should implement the teacher benchmarks for oracy within their practice.

. The teacher establishes and models ambitious and challenging
Sets hlgh norms for talk, ensuring that students understand the expectations
exp ectations for talk in their classroom. Opportunities for oracy ane regular,
purposeful, appropriately pitched and thoughtiully planned to ensure
for oracy that students are well prepared to meet expectations.

The teacher supporns all students to participate in, and benefit from,
Values every oracy in the classroom. The teacher listens meaningfully to students,
voice encouraging them to develop their ideas further, and creates a
culture in which students do the same.

oracy in diffierent contexts and is intenticnal in their teaching of oracy.
oracy They are deliberate and strategic in their planning for oracy teaching,
EH'J"CiﬂY and tactically exploit opportunities to ensure their students’ skills

develop over time.

The teacher considers how oracy can deepen and enhance

Harnesses students’ knowledge and understanding within a given subject,
oracy to domain or contest. As a result, students are engaged in dialogue,
elevate I:u:u_[h with t.hc y:achcr and their peers, which encourages thq"n to
X articulate, justify and expand their ideas and have cpportunities to
|EBI'I'III'IQ share, develop and consolidate their understanding through talk.

ﬁ.ppraises The teacher evaluates their students” progress in oracy and uses this
i to inform their teaching. Opportunities are created for students to
progress in reflect on and receive meaningful feedback on their oracy, from both

oracy the teacher and their peers.

Teaches The teacher has a strong understanding of what constitutes good ‘
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5.2 Subject Leader

The role of the subject leader is inclusive of a range of actions:

Plan a progressive Long-Term Plan using the National Curriculum as a base and using the School Curriculum
Intents to tailor their subject provision to suit our pupils, which is chunked into units for each year group.
Produce Medium Term Plans to frame the teaching and learning for each unit.
Promote their subject through signposting staff to up-to-date resources and subject specific evidence-based
research.
Support staff through planned CPD events and ad-hoc requests for assistance with knowledge or planning.
Oversee the delivery of the subject through a variety of methods:

o learning walks

o book looks

o pupil voice

o subject audits
Meet with their SLT link to update them with current developments in research and thinking.
Create an annual action plan.
Ensure there are sufficient resources for the subject to be taught effectively and efficiently.
Ensure this policy is up to date.

5.3 Senior Leadership Team
Each subject will have an SLT link who has their own actions to follow:

Support the subject leader to:

o Be an advocate for the subject.

o Oversee the delivery of their subject through assisting with learning walks, book looks and pupil
voice.
Enable their subject leader to have sufficient CPD opportunities to develop staff knowledge.
Implement their action plan.

o Work together so that school priorities can be identified and prevent all subjects from being
promoted and developed at the same time.
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